ocial and emotional competencies are proving critical to students' success in the classroom and in life. Although the Every Student Succeeds Act (ESSA) does not explicitly reference social and emotional learning (SEL), this legislation in fact offers opportunities to support school-based SEL interventions.
Studies over the past decade have shown that social and emotional competencies, such as self-management and relationship skills, play important roles in students' success. Interest in programs and curricula to foster SEL has subsequently grown, as have the number of SEL interventions available for implementation. Schools and districts need a way to be sure that the SEL interventions they are interested in implementing are both evidence-based and can be supported by funding available through ESSA.
ESSA provides flexibility to states and districts with regard to the use of federal funds as long as interventions chosen for implementation are evidence based. However, the phrase social and emotional learning does not appear in the ESSA legislation, and education leaders may not be aware of the various ways that the law can support SEL interventions.
In response, RAND researchers examined ESSA legislation and evaluations of SEL interventions to understand (1) how states can use ESSA to support SEL and (2) what SEL interventions meet ESSA evidence requirements. This study is part of a larger effort commissioned by The Wallace Foundation to provide guidance on evidence-based interventions under ESSA across various priority topics in education, including school leadership, arts integration, summer learning, and after-school programs.
Three ESSA Funding Streams May Support SEL
An extensive review of ESSA legislation shows that there are at least three possible funding streams for states, local agencies, districts, and schools to obtain support for SEL implementation.
Although ESSA does not explicitly reference SEL, its policy language includes calls for improving school conditions for student learning; enhancing peer interactions; providing a well-rounded education; and incorporating programs and activities that promote volunteerism, community involvement, or instructional practices for developing relationship-building skills. These are all related to SEL.
The three funding streams provide states, districts, and schools opportunities to incorporate SEL initiatives into efforts to support low-income students and enhance school improvement. Each funding stream is described in the following sections, along with information about whether support is distributed through formula funds or through competitive grants, although the future of the policies around ESSA, including funding allocations, is subject to change. 
targeted assistance programs, and (3) school support and improvement activities.
Title II: Preparing, Training, and Recruiting
High-Quality Teachers, Principals, or Other School Leaders authorizes funding to support the preparation, training, and recruitment of educators at all levels of the school system. States may consider utilizing Part A: Supporting Effective Instruction funds to support their educators by building their capacity to provide instruction that promotes students' social and emotional competencies. States may also apply for Supporting Effective Educator Development (SEED) and School Leader Recruitment and Support grants to provide SEL-related professional development.
3. Title IV: 21st-Century Schools authorizes funding to support a variety of programs aimed at improving the educational opportunities of students. These may be sought in three subareas: (1) Part A: Student Support and Academic Enrichment Grants, (2) Part B: 21st -Century Community Learning Centers, and (3) Part F: National Activities. For example, some Title IV, Part B funds cover the delivery of academic and nonacademic supports explicitly offered outside the regular school day.
Schools and districts need a way to be sure that the SEL interventions they are interested in implementing are both evidence-based and can be supported by funding available through ESSA. 
Many SEL Interventions Meet ESSA Tiers I-III Evidence Requirements
The research team found 60 SEL interventions that have recently been evaluated in U.S.-based, K-12 public schools and meet ESSA evidence requirements for Tiers I-III. This finding suggests that districts and schools have a variety of options for SEL interventions that meet ESSA evidence requirements, facilitating the possibility of finding an evidence-based SEL intervention that meets local needs.
Most of the interventions identified showed positive effects on building students' intrapersonal and interpersonal competencies, although several interventions have also demonstrated positive effects on other important outcomes, such as academic attainment and achievement, civic attitudes and behaviors, disciplinary actions, and school climate and safety. The most prevalent outcomes included in studies with positive effects were interpersonal outcomes, such as communication.
The number of SEL interventions that meet ESSA evidence requirements is greatest for elementary schools and urban communities. A substantial number of interventions have been validated with samples that mostly consist of students who come from low-income families or from racial/ethnic minority groups.
Furthermore, many of the studied interventions were accompanied by professional development and implementation support for school staff involved in delivering the intervention, and several interventions have a dedicated website for implementation support.
Tier IV Offers Flexibility, but Evidence Will Need to Be Provided
ESSA's Tier IV offers flexibility for educators to implement interventions that lack empirical research yet meet local needs. It also encourages local experimentation, which could ultimately enable states and local education agencies to contribute to the evidence base for SEL interventions.
How ESSA Defines
Evidence-Based 6 Continue to improve measurement of social and emotional competencies. The studies reviewed for this project relied on a variety of assessments of students' social and emotional competencies. Most of these measures have some evidence of reliability and validity for their intended uses, but they were not necessarily designed to support day-to-day instructional decisionmaking and continuous improvement efforts. Educators need access to high-quality assessment measures that meet their specific needs, particularly those that impose low burdens and costs. Moreover, funders and policymakers should prioritize efforts to improve measurement, particularly efforts that involve collaborations between assessment developers and potential users who can provide guidance that will help ensure that the resulting tools meet educators' needs.
